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l. lntroduction
Writingis amysterious,challenging,andsometimespainfulhumanactivity.That
is perhapsthereasonwhytheteachingof writingskills hasoftenbeenneglectedor
postponedto laterstagesin Spanishschoolsanduniversities.It is notsurprising,then,
thatstudentsfindwritingin a foreignlanguagextremelydifficult.Thispaperarisesout
of researchintotheproblemsof writingliteraryessaysthatintermediateoadvancedEFL
universitystudentshave.Theresearchwaspromptedbyexperienceacquireduringsome
yearsof teachingliteratureto Spanishstudentsin the EnglishDepartmentat the
Universityof Alcalá(Madrid,Spain).My experience,asthatof manyotherteachers,was
frustrating.Onlya verysmallgroupof studentswroteacceptablessays,whereasthe
greatmajorityof essayswerepoor.Thiswasasourceof frustrationotonlytoteachers,
buttostudentsaswell.
At first,theerroranalysiswasdoneveryinformallyand1onlygainedgeneral
impressionsratherthanobjectiveresults.Therefore1 decidedto carryout a more
systematicandformalanalysis.This involvedcollectingdata,studyingthestudents'
problems,classifyingthemandsuggestingpossiblecauses.Afterstudyingin detailthe
mostcommonandpersistentwritingproblemsof mystuc:lents,1plannedsomeremedial
workthatcouldhelpthemimprovetheirliteraryessays.Andthishadtobedonewithout
interferingtoomuchwiththecourseprogramme,whichincludesa lotof literarytopics
andmanyworkstoreadanddiscuss.
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n. Descriptionof theCoursesandDataCoHection
The erroranalysisI presentherewasdonewith studentsfromthesecondyearof a
four-yearB.A. English Philology degreeat theUniversityof Alcalá duringtheacadernic
years 1992-93, 1993-94 and 1994-95. The characteristicsof the courses were the
following:
• Subject:Twentieth-centuryEnglishLiterature,1900-1945.
• Duration:theciassmetfour hoursa weekduringa semesterof 15weeks(two
hoursfor lecturesandtwohoursfor serninars).
• Number of students:in 1992-93there were 93 students;in 1993-94, 140
students;andin 1994-95,173students.They weredividedinto2 groupsfor the
serninars.Attendance was not compulsory and around 70%-80% of the
studentscarneregularlyto classeachyear.
• Aims: one of the main aims of the course was to encouragecritical
commentaryanddevelopdescriptiveandanalyticskills throughessaywriting.
• Written assignments:3 essaysof abouteight paragraphsand a term paper.
Then, two.examquestionsin thefinal writtenexam.
• Level of English: intermediateto advanced.
• Previous courses of English literature:studentshad so far attended'An
Introduction to English Literature' and 'Nineteenth-centuryEnglish
Literature.'
In orderlo gatherdatafor my research,at thebeginningof eachcoursethestudents
wereaskedtowriteanessayof eightparagraphsaboutoneof thefirstreadingsin thesyIlabus.
Theyweregiventhetopic,thoughnota specificquestion(noexplicittitlewasgiven);theyhad
lo discussthethemesin H. G. WeIls's TheTimeMachine,theelementsof realismandfantasy
in BernardShaw'sPygmalion,andtheroleof naturein somelovepoemsby ThomasHardy.
Withoutanyfurtherinstructionor recommendationtheywrotetheessayandhandedit in tothe
teacherforcorrection.
m. ClassificationofProblemAreas
Markinganessayis alwaysdifficult,becauseit is, lo someextent,a subjectiveactivity
andtherearemanyfaclorsthatdeterminewhethertheessayis good,averageor poor.After
readingthesarneessay,twodifferentmarkersmaydifferenormouslyin theirmarks(Heaton,
1975:134).However,I hadlo choosesomecriteriain orderlo identifythemainshortcornings
mystudentshadwhenwriting.Figure1showswhatI hadin rnindinassessingtheseessays:
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Producinga Piece of Critical Writing
MECHANICS
AND
PRESENTATION
Punctuation
Spelling
Clearwriting
Titles,etc.
PURPOSE
Advancea
strong,clear
argument.
\a~.L/
CONTENT
Relevance
Clarity
Precision
Originality
Logic, etc.
STYLE /
Variety
Accuracy
Conciseness
Linking
sentences
Register,etc
and
effective '-......comunication 'a.
ofideas
ORGANISATION
Outlining
Paragraphs
Unity
Balance&
proportion
llustration,etc.
GRAMMAR
Rulesfor verbs
Agreement
Articles
Pronouns
Sentencestructure
Vocabulary,etc.
Figure 1
AUDIENCE
Respect
Interest,etc.
This diagramis adaptedfroma similaronedesignedby Ann Raimesin Techniquesin
TeachingWriting(1983:6), thoughsomechangesandadditionshavebeenmade.Thereare
othertypesof classificationsor categoriesgivenby otherwriters:JoanneCollie andStephen
Slater,for example,inLiteraturein thelAnguageClassroom,includeadifferentlistof criteria
usedby theNationalExaminationsBoard lo markessays(1987:254);andM. I. Josephson,in
"Marking' EFL Compositions.A New Method'alsooffersanextensivelist of errortypesin
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writing1•Anyway,1usedthesecriteriainFigure1loclassifymystudents'prevailingfaultsand
anaIysewhatmightbecalledtheSevenDeadlySinsofwriting:
Purpose
• Absenceof aclearthesis.
Content
• Unfamiliaritywiththetext.
• Irrelevance:theessayfailstoanswerthequestion.
- Storytelling:studentstendto tell thestoryandforgetall aboutthe
argumentof theiressay.
- Wandering:someessaysdonotdealwiththesubjectset,othersinclude
unnecessarymaterialor losetrackof itssubjectandtheworktheyare
discussing.
• Coverage:studentsdonotdealwithallmainaspectsof thetopicset.
• Obscurity.
• Imprecision.
• Unoriginalessays:plagiarismorintellectualdishonesty.
• Illogicalideas.
Organisation
Organisationftheessay:
• Deficientoutliningandstructure:
- Thereisnointroduction,bodyandconclusion.
- Paragraphsdo not leadon naturallyto eachother;theideasarenot
organisedinalogicalandcoherentorder.
- The divisionof paragraphsi wrongandtheessayshouldhavea
differentparagraphstructure.
• Inadequateintroduction:theintroductionis full of platitudesandirrelevances;
studentswritea flabbyopeningparagraph,in whichtheydonotintroducethe
problemor issuethatis goingto be discussed,butin whichtheyintroduce
irrelevantmaterialaboutheageortheauthor'slife.
I SeeaIsoDavid Pirie's usefulbook How to WriteCritical Essays(1985)and The Student'sGuide to Writing
(1999),by John Peck andMarti Coyle, a practica1guidetbatshowshow te improveessay-writingskills.
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• Deficienteonc1udingparagraph:studentsfinish theessaywith a paragraphthat
hasnothingto do withwhathasbeendiseussedor thereis no eonelusionatall.
• Disunity: students tend to repeat themselves or they write unrelated
paragraphs.
Organisationof theparagraph
• Unbalanee:paragraphsareeithertoo shortor too long.
• Inadequatetopicsentenees.
• Defieientillustration.
• Unrelatedsentenees.
• Wrongeonc1udingsentenee.
Audience
Studentsdonotconsidertheiraudience- thereader.
• Boredom:studentsdo nottryto attraethereader'sattentionandinterest.
• Insulting: studentsexplain the obvious or they assumethat the reader has
noticedandeonsideredeverydetail.
• Pretentiousness:studentstry to impress,ratherthanto informandeonvinee.
• Impropertone:thetoneof thepaperis not seriousandrespeetfultowardsthe
reader.
Grarnmar
Student'suseoflanguageis notaccurate:
• Rules for verbs:
- Englishverbseonfused(sayltell,waitlhope/expeet,borrownend,...).
- No 'S'on 3rdpersonsingular,especiallywhenthesubjeetis a nounor
is separatedfromtheverbo
- Gerundinsteadof infinitiveandvieeversa.
- Verb tense,voiee,mood,auxiliary
• Agreement:number,elearreferenee,danglingmodifier.
• Artieles:
- Using definiteartielewherenoneis neededandvice versa.
- Using 'A' insteadof 'ONE' andvieeversa.
- Using 'A' withabstractoruncountablenouns.
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• Pronouns:
- Usingobjectpronounsaftercertainverbs(explain,suggest,...).
- Wrongconcordoípronounsinsentences(They... bis...).
• Wrongpreposition,adjectiveoradverbdegree,etc.
• Sentencestructure:thesentencesareawkward.
- Sentencesaretoolongortooshort.
- Sentenceswithoutsubject.
- Wordorder
• Vocabulary:therearedistractingerrorsinwordusage.
- DuetoapparentsimilaritytowordsinSpanish.
- Becausethestudenthasno ideaoí thewordandanglicisesSpanish
words.
- Becauseadictionarywaswronglyorinsufficientlyconsulted.
Style
• Repetitive:studentsrepeatwordsin closeproximityonetoanotheror donot
varytheinternalstructureoí thesentence.
• Wordy:studentsusealargenumberoí wordsthatareunnecessary.
• Inaccuracy:studentsdonotmakeappropriateuseoí theirliteraryvocabulary,
oí suchtermsas 'soliloquy,''character,''imagery,'irony,' 'alliteration,'
'plot,''metaphor,'etc.
• Linkingsentences:tudentsdonotconnectsentencesin afluentwayordonot
use'discoursemarkers'properly(seeSwan,1980:172).
• Wrongregister:slang,colloquialisms,existlocutions,etc.
MechanicsandPresentation
• Wrongpunctuation:
- Useoí commainsteadoí semi-colonorfull stop.
- Useoí colonunnecessarily.
• Errorsoí spelling.
• Unclearwriting: studentspresenta roughcopy with crossing-outsand
corrections.
• Wrongmarginsandinconsistentindentation.
• Inadequateitle.
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• Lack of revision:hasteis a common'sin' amongstudents,who do not write
drafts,buthandtheirfrrstandonIy version.
IV. Results
Afterreadingandanalysingmystudents'firstessays,theresults1obtainedcanbeseen
in thefollowingtables.
AcademicYear 1992-93
GroupA: 31essaysanalysed
GroupB: 34essaysanalysed
Problemarea GroupAGroupB
No.
%No.
I.PURPOSE
1651.6182 9
2.CONTENT
72 513 3
3 O GANISATION
2477 49
4 AUDIE CE
696
5 GRAMMAR
15 2
6 STYL
880
7 MECHANICS IPRESENTATION
548
Table1
AcademicYear 1993-94
GroupA: 45essaysanalysed
GroupB: 40essaysanalysed
Problemarea GroupAGroupB
No.
%No.
1.PURPOSE
18402152 5
2 CONTENT
817 77 .
3. ORGANISATION
2556
4 A DIE CE
51
5 G AMMAR
33.34
6 STYL
02
7 MECHANICS IPRESENT ATION
38 822 ' ..
Table2
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AcademicYear1994-95
GroupA: 51essaysanaIysed
GroupB: 55essaysanaIysed
Problemarea GroupAGroupB
No.
%No.
1.PURPOSE
2650 91832.7
2.CONTENT
1427 496 3
3 ORGANISATION
30854 5
4 A DIE CE
11 1
5 G AMMAR
9 2
6 STYL
5
7 MECHANICS IPRESENTATION
7
Table3
Lookingattheseresults,weimmediatelyrealisethatmostof thestudentshavereadand
analysedtheliterarytextscarefullyandthattheproblemsarenotreallywhatlo write,buthow
lo writetheessay.Moreover,theirmoreseriousdifticultiesarenotgrammaticalor lexical,but
rheloricalin nature.It seemsthatstudentsareveryunclearabouthowlo focustheirthesis,how
toorganisetheirideas,andhowlo presenthem.Theresultsclearlyshowthatstudentsdonot
realisethatthepresentationof ideasin adiscussionisjustasimportantastheideasthemselves.
The origin andcausesof theseshortcomingsaredifticultlo identify.Perhaps,these
particularstudentsareusedlo writingshortcompositionsfor Englishlanguageteachers,who
tendlo focustheirattentionon thecontrolof languageandthecontent,andwhentheyare
askedto copewith longeressaystheyareunableto organisetheirideasin a coherentway.
Studentsmayalsohavefailedlo acquirethesewritingskills in highschool,wheretheywere
supposedto learnhowtoplanandorganiseessaysin Spanish.Anotherpossibleexplanationis
put forwardby G. Krashenin WritingResearchTheoryandApplications,who claimsthat
studentshaveproblemslo organisetheiressaysbecausetheydo notreadenough,sincethe
organisationof atextis unconsciouslypickedupwhilereading.
Whateverthereason,it is a factthatin fourof thesixgroupsanalysedmorethanhalfof
mystudentshadproblemswithmostof thebasicstepsin thewritingprocess:findingathesis,
outlining,writing drafts,choosinga title and revising.A detailedanaIysisof their most
importantproblemareas,thatis lo say,organisation,mechanicsandpresentation,canbeseen
in Table4. Here1only offerthedatafromtheessaysmarkedin theacademicyear1992-93,
sincetheresultsobtainedin thetwofollowingcourseswen~verysimilar.
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GroupA: 31essaysanaIysed
GroupB: 34essaysanaIysed
Problemarea GroupAGroupB
No.
-% No.%
3. ORGANISATION
2477.429
11 Essay a) Outlining
1858182.9
b) Introduetion
74 8
e Coneludingparagraph
45 15
d Unity
13 2
III Paragraph Balanceandproportion
896
T pie s tenee
2741
llustration
530
ds t nees
75
senten e
3
7 MECHANICS PRESENTATIONa Pu t ationSpellingc rwritinga g
0
i let) Revis on
3
'Fable4
V. RemedialWork
BeforeI didthistypeof erroranaIysis,I usedlo dedieateoneor twolessonslo explain
thebasieskillsof essaywriting.Theseexplanationsweremadebeforethefirstessaywasdue.
The aimof thisactivitywaslo remindthemof whatI assumedtheyshouldhavelearntin
previouseourses,eitherin Englishor Spanish,andI simplyexpectedthemlo getonwiththeir
essayson theirown.However,thetheoretica1explanationof a few roleswas not enough.
Studentsdidnotlearnfroma listof 'does'and'don'ts,'andattheendof theeourseI stilIread
manypooressays.
l1S
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Therefore,1decidedlo includein my syllabusa writingprogrammelo developthe
necessaryskills for writingliteraryessays.This programmecontainedpracticalexercisesthat
drew the students'attentionlo thosecommonproblemsdetectedin the error anaIysis
(presentingathesis,outlining,paragraphing,etc.).1hadlo ignoretherestoftheproblemareas
ordea1withthemwitha simplecommentin class.1alsodidthatwitherrorsof format,revision
or clearwriting.Althoughsomemaythinkthata secondyearuniversitycourseof twentieth-
centuryEnglishliteratureis nottherightplace10teachhow10write,1do notbelieveit is a
wasteof time.1am finnly convincedthatmostof my students till needopportunitiesto
developvariouswritingskills beforetheywritefull-Iengthliteraryessayson theirown.Even
themostadvancedstudentsfindessaywritingchallenging.
With theseexercises1did notintendto providemystudentswitha guaranteedrecipe
for thegoodliteraryessay.The mainobjectivesof theseactivitieswerelo maleethestudents
retlecton thewritingprocessandgivethemseveralrecommendationsthatmighthelpthemto
writebetteressays.Thesesuggestionswerelikely lo havethesupportof nearlyallliterature
teachers,so theywouldalsoguidetheirfutureessaysin othercourseswithotherteachers,no
matterthedifferentapproachesorrequirementsheymighthave.
The followingexercisesweredesignedon theassumptionthatwritingtechniquesmust
beanaIysedandpracticed.Theyarealsobasedon a numberof assumptionsaboutwritersand
writingwhichhavebeenputforwardbytheso-calledprocessapproach.Therefore,someof the
activitiesfocuson thedifferentstagesin thewritingprocess:planning,draftingandrevising.2
1plannedtwotypesof activities:recognitionexercisesandguidedwriting.
Recognitionexercises
Beforethestudentswroteon theirown,1providedthemwithmodelliteraryessayson
familiartopiesandbooksthatexemplifiedspecifictechniquesandtextualorganisation.These
modelsandtheaccompanyingstudyquestionsenabledstudentsto analyseanddiscusshowa
goodessayis written,whichwouldhelpthemlo organisetheirownwriting.The sametypéof
exerciseswasalsodonewithoneof thosetlawedessayswrittenby a studentatthebeginning
of thecourse.In thiscase,theaimwasnotlo identifythequalitiesof theessay,buttodiscuss
howit couldbeimproved.It goeswithoutsayingthatthis'modelessay'remainednameless,so
thatnobodycould be ashamedor embarrassedwhenits shortcomingswereidentifiedand
discussedin class.Theseactivitieswereincludedin thebeliefthatanalysingsomebodyelse's
writing can encouragea more efficient critical readingof one's own essay.Therefore,
2 Por anextensivedescriptionofthe mainprincipiesandtechniquesofboth theproduct-focusedapproachand
theprocessapproach,seethesixthchapterof J. C. Richards'sTheLanguageTeachingMatru (1990).
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studentswereaskedto readthe modelessaycarefullyand answerthe following
suggestedquestions:
1.Purpose
a) Whatis thewriter'saiminthisessay?
b) Canyoufindthewriter'smainidea?Writedownthethesisstatementthattells
youwhathewriter'sspecificpointorpurposeis.
2.Essayorganisation
a) Identifytextualdivisions:theintroduction,thebody,andtheconclusionof the
essay.
b) Readthisessayandtheoutlinethatdescribesits structure.Then,showthe
relationshipbetweentheplanandthefinishedessay.
c) Decidewhichof thefollowingstatementsbestexpressesthemeaningof each
paragraphintheessay.
d) Readthisessayandthenmakeanoutline.Useyourownwordstoparaphrase
theauthor'scentralideaandto statehislhersupportiveideas.Do notsimply
quotesentencesfromtheessay.
e) (Studentsaregivenanessayin whichtheorderof theparagraphshasbeen
changed)Putscrambledparagraphsintoessayorderandthenwriteanoutline.
f) (Studentsaregivenanessayin whichtheparagraphsarenotidentified)Break
theessayintodifferentparagraphs.
g) Whatis thefunctionof thefirstparagraphof theessay?Doesit givea clear
indicationof thewriter'spointof view?
h) Howdoesthewriterendtheessay?Is theconclusionappropriate?Why?Is the
initialpremisere-stated?Howisthefirstparagraphrelatedtothelastone?
i) Showhowtheparagraphsleadonnaturallytooneanother.Howhasthisbeen
done?Arethetransitionsfromoneparagraphtoanothersmooth?
j) Doeseachparagraphaddsomethingnewto theargument?What?Couldany
paragraphbecutoutwithoutaffectingtheunityof theessay?
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3.Paragraphorganisation
a) Doyouconsidertheessaytobewellbalanced?Givereasonsforyouranswer.
b) Whichsentencestatesthemainideaof eachparagraph?Identifythetopic
sentenceof eachparagraph.
e) What details supportthe topic sentenceof eachparagraph?Pick out
illustrationsthathavebeenusedby thewriterto makeabstractideasclear.
Commentontheeffectivenessof theillustrationsyouchoose.
d) Couldanyillustrationor sentencebecutoutwithoutaffectingtheunityof the
paragraph?
e) Howdoesthewriterendeachparagraph?
4.Title
a) Howsuitableis thetitleof theessay?
b) Canyouthinkof abetterone?
Guidedwriting
Oncethestudentshadseenhowa literaryessayshouldbefocused,planned,and
organised,theywereaskedtodosome'controlled'writing.
1. Finishtheessay.Studentsaregivensomebutnotall thecontentandtheform
of theessay.They analysethematerialandwritea complete ssay.The
materialgivencanbe:
• A frrstparagraph.
• A concludingparagraph.
• A frrstandalastparagraph.
• A thesis.
• An outline.
• A title,a firstparagraph,andanoutlinefor theotherparagraphs(andthey
writeeitherthewholeessayorjusttheconclusion).
• A firstparagraph,anoutlineforthemiddleparagraphs,andaconclusion.
• Thetopicsentenceof eachparagraph.
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2. Multiplechoice.Studentschooseoneoptionoutof twoor threeandwritea
completessayorsomepartof it.
• An outlineandthreedifferentintroductoryparagraphs.Theychooseoneand
writetheessay.
• Twoor threeoutlinesandtheychoosetheonetheyconsidermostlikelytobe
convincing.Thentheywritetheessay.
• Two or threetopicsentences.They choosetheonethatfits bestin each
paragraph.
• A listof thesissentences.Theychooseoneandincorporateit intotheopening
paragraphof anessay.
• Twoorthreequotations.Theychoosetheonethattheythinkis appropriatefor
eachparagraph.Theyaregiventheintroductoryandtheconcludingparagraph,
aswellastheoutlineof theessay.
3. Correcting.Studentsre-writeflawedessaysorcorrectpartners'essays.
• Theyaregivensomethesisstatementstakenfromstudents'essays.Theymust
explainwhatis wrongwitheachthesisstatement,andrevisethemasbestthey
can.
• Studentseliminatesentencesthatareout-of-placein ap'aragraphbecausethey
donotdevelopthecontrollingideaexpressedinthetopicsentence.
4. Reordering.Withthethesisof anessayandthepointsof anoutline,students
havetodecidethebestorderfortheideasintheoutlineandwritetheessay.
5. Open-endedquestions.Studentsrespondto a seriesof questionsin orderto
writetheessay.
6. Gapfilling.Thetopicsentencesof anessayhavebeenleftout.Studentshave
towriteanappropriateopicsentenceforeachparagraph.
7. Writeandcompare.Studentsareaskedtowriteonaspecifictopicfollowinga
particularoutline,andwhentheyhavewrittentheirdraftstheycanseethe
modelessayfromwheretheoutlinewastaken.Then,theycompareanddiscuss
thesimilaritiesanddifferencesbetweenthemodelessayandtheirs,
8. Parallelwriting.Studentsreadandstudyamodelessay.Then,theywritetheir
ownonasimilartheme,usingasa guidetheorganisationof themodelessay.
Theycanalsohaveanoutlineofthenewessay.
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VI. SomeMethodologicalSuggestions
Many of theexercisesproposedherelo guidestudentsthroughtheprocessof writing
criticalessaysarespecificallyintendedfor classroomdiscussion.Therefore,theycanbedone
orallywiththestudentsworkingtogetherasaclass,in groups,or inpairs.At thesametime,we
canencouragea criticalapproachamongthestudentstoeachother'swritingiftheyshowtheir
essaysto a classmateandcomparetheiroutlines,organisation,illustrations,etc.We musttake
intoaccounthatsometimesthereis noonecorrectanswerandmanyaltemativesarepossible.
The point is that studentsdo not simply write, but also talk aboutwriting.Stimulating
discussionaboutaltemativewaysof organisinga literaryessayis anessentialpartof mostof
theseactivities.
Oneof theobstacleswehavelo overcomewhenwedevelopa writingprograrnmelike
theonedescribedabovein a literaturecourseis to link all thesewritingtasksandassignments
lo thecompulsoryliteraryanaIysisanddiscussion.The teachinghoursaretoo shortandthe
syllabusis 100dense,so thereis no muchtimeleft for extrawritingactivities.In orderto
mitigatethislirnitation,thefollowingpointsshouldbeconsidered:
l. There is no needto do all the activitiessuggestedabove,only thosewhich
focuson themorerelevantwritingproblemsthestudentshave.
2. The modelessaysandthe writing exercisescould deal with books andtopics
included in the syllabus, so they improve their writing and learn English
literatureatthesametime.
3. Only discussion activities will be done in class. That meansthat students
preparethe exercisesand do all the writing 1asksindividually at homethe
eveningbefore.It is a valid maximthat 'One writesbestalone,thinksbestin
company.'
4. Someof thediscussionactivitiescould evenbe doneoutsideclassif students
areaskedto preparesomeof therecognitionexercisesfor homeworkin groups
of threeor four. In this way, in classwe only haveto checkthegroup'swork
andhavea generaldiscussion.
5. After writing thesecondessay,thosestudentswhostill haveproblemsin some
particularareasdo extraexerciseson theirown. We shouldtakehito account
thediversityof our students'problemsandpreventgoodstudentsfrom getting
bored with exercisestheydo not need.This obviouslymeansmorework for
theteacherwho hasto correctplentyof exercises.
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Since19951havespentfouror fivelessonsdoingsomeof thesesuggestedactivitiesat
thebeginningof literarycoursessimilar10theonesdescribedabove.Whenthestudentswrote
theirfirstfull-lengthessay,theresultsweremuchbetter.1justhad10dedicateafewminutes10
commenton someerrorsthatmightstillaboundin theessaysanddistributeextraexercises10
thosestudentswhoneededsomemorepractice.To illustratethetruthof this,belowaresome
dataobtainedfrommarkingthefirstessaystudentswrotefor thesubject'Twentieth-century
EnglishLiterature,194510thePresentDay' in 1995,1997and1999.
AcademicYear 1994-95
GroupA: 56essaysanalysed
GrOUDB: 61essavsanalvsed
Problemarea GroupAGroupB
No.
%No.
1.PURPOSE
1017 88 3 1
2.CONTENT
19 67 1 4
3 ORGANISATION
221.494 7
4 A DIE CE
72 56.8
5.G AMMAR
06 3
6 STYL
98
7 MECHANICS IPRESENTATION
82
Table5
AcademicYear 1996-97
GroupA: 39essaysanalysed
GroupB: 41essaysanalysed·
Problemarea GroupAGroupB
No.
%No.
1.PURPOSE
512 86 4 6
2.CONTENT
7 7
3 ORGANISATION
79
4 A DIE CE
65 35 1
5 GRAMMAR
3.6
6 STYL7 MECHANICS IPRESENTATION
213 3
Table6
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AcademicYear1998-99
GroupA: 60essaysanalysed
GroupB: 55essaysanalysed
GroupC: 15essaysanalysed
Problemarea GroupAGroupBC
No.
%No.
I.PURPOSE
711 608 82 3 3
2.CONTENT
621.3
3. O GA ISATION
46
4 AUDIENCE
58.37 7
5 GRAMMAR
95
6 STYL
89
7 MECHANICS I
4 5
PRESENT TION
Table7
Vil. Conclusions
It is generallyacceptedthatthestudent'sabilitylo organisebisorhercriticalcornments
on a literarytextandput themdown in a goodessayis an essentialskill for thestudyof
literature.And, thoughwemightthinkthatit is easylo write,wemustaccepthefactthatit is
very difficult lo write well. Theo, the valueof continuouspracticein writingcanootbe
emphasisedtoo greatly.The exercisessuggestedhereintendlo helpEnglishstudentswrite
betterliteraryessays.
Literatureteachershouldnotassumethattheirstudentsknowor shouldknowhowto
writeacriticalessay,butanalyseverycarefullytheirwritingproblems.It isbasiclo understand
firstwhattheirnecessitiesare,in orderlo plansomeremedialworkin anefficientway.This
writingprograrnmeshouldbe in harmonywithOUT syllabus,so thatit doesnot interferetoo
muchwiththeotherliterarydiscussionsandactivities.We shouldnotthinkthatit is awasteof
timetodedicatesomelessonslo essaywriting,sincetheywill improveourstudents'skillsfor
organisingtheir critical analysisof literarytexts.And this will surelyabatetheir fearsor
frustrations,gettingwillingstudentslo writeaboutliterature.
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